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Institution:  London East Teacher Training Alliance (LETTA)
Phase:  Primary
 SCITT 3-7 and 5-11
This report draws on the evidence gained from visits to three partnership schools during which I was able to interview and observe the teaching of three trainees and interview a fourth trainee. In addition there was an opportunity to meet key personnel and to read the trainees’ files. Of the selected sample, two trainees had been identified as likely to complete Qualified Teacher Status (QTS) with an “Outstanding” grade against the Teachers’ Standards and the other two were identified as “Good” (but with some elements of “Outstsanding”). Three of the trainees were training for QTS on the age 3 – 7 programme, and one was on the 5-11 programme.
The visits to schools provided opportunities to:

· Observe teaching
· Hold discussions with trainees

· Read trainees’ files

· Discuss trainees’ progress with school mentors

1. Standards of Trainees

From the lessons I observed, and my meetings with school mentors, the professional standards of the trainees compare favourably with those in other ITT providers with which I am familiar. I am confident that trainees pursuing the London East Teacher Training Alliance Primary Programme continue to be very suitably prepared to enter the teaching profession.
All the trainees I spoke to said they felt competent and confident in the teaching of phonics and mathematics and that they felt well-prepared for the start of their teaching careers in September.

I agree with the schools and the programme manager that the three trainees I observed are worthy of their good and outstanding grades. At the time of my visits the final grades were still to be confirmed (but unlikely to change from the information I was given).
Trainee 1 was good because:

The trainee’s teaching was  good in the observed lesson, which was an English lesson which focused on phonics and grammar inspired by reading “The Gingerbread Man” in her Reception class. It was a well-planned lesson which  started with the register, prayers and a look at the calendar. They sang a lovely weather/days/months song and the whole school had a very happy and friendly ethos. The trainee has an enthusiastic approach, makes good use of her voice and keeps the children engaged. There were no behavioural issues at all The trainee demonstrated good Subject Knowledge throughout. She was intending using the interactive whiteboard for the observed lesson but the WiFi had gone down; she adapted instantly by using a big book and no-one would have noticed the change of plan!
The trainee’s evidence bundle was thoroughly completed and well-organised. There was good evidence of the children’s progress over a series of lessons and good witness statements to cover many areas of the Teachers’ Standards. 
The trainee’s explanations were good and she was able to thoughtfully discuss the progress the children had made. She said they were always very engaged and that her use of clearly-focused activities contributed to their progress.
Notable characteristics of Trainee 1 are her excellent classroom presence and her energy and drive. Her mentor commented on the improvements she has made over the year and her willingness to quickly act on advice. 
Trainee 2 was outstanding because:

The trainee’s teaching was observed in an English lesson with her Year 2 class. The children were re-writing the Lighthouse Keeper’s Lunch story, changing some of the settings and characters. The children were enthusiastic, attentive and excited and the trainee had good relationships with both them and the class teacher. 
The trainee’s evidence bundle contained a lot of good evidence including very good self-evaluations and well-annotated and well-marked and assessed work. She made good use of witness statements, for example one for her behaviour management which related to TS1a,b and c and TS7a,b,c and d. There was also good evidence that she thoroughly knows the strengths and needs of three children in depth, with good reflections and information on how they prefer to learn.
The trainee’s explanations were good and he could make perceptive comments about the impact she has made on the progress of the children. She was particularly strong when talking about the Special Educational Needs children she focused on at the start of the year.
The trainee’s notable characteristics were his reflections and evaluations and the way he always acts on advice. Her mentor described her as being like a sponge and eager to learn. In PPA meetings she is “amazing” and takes control of some subjects.
Trainee 3 was good because:

The trainee’s teaching in the observed Year 1 lesson showed her very relaxed, calm and friendly approach to which the children responded very well. She was working with a reading group in a guided reading session with lots of good questioning. She dealt firmly with any lack of concentration and followed the school’s behaviour policy. She also made good use of praise and house points for children remaining on task.
The trainee’s evidence bundle was well presented with a range of good quality evidence across all Standards. I read her two assignments and there was good evidence of progression in 3 lessons in each of her three placements. 
The trainee’s explanations were good and she was able to talk in depth about the children in her class. She talked about those with Special Educational Needs and how she has grouped the children for their phonics work. She could evidence the progress they had made, particularly in their writing, and described how independent they had now become. She also talked about how she had individualised a programme for a particularly challenging child who arrived mid-year.
The notable characteristics of Trainee 3 include her reflection and the rate of progress she has made through the year, particularly in behaviour management.
Trainee 4 was outstanding because:

I was unable to observe the trainee’s teaching but I did interview both her and her mentor, and the trainee has had an interesting and challenging year! Due to circumstances in January, when her mentor was unwell, the trainee had the confidence to step up (following a short time with a supply teacher) to do her 80% teaching load earlier than usual and take over her nursery class. Pupil progress meetings provided good evidence that the children have made good progress in the trainee’s care.
She has further grown in confidence and is always open to feedback and constructive criticism, to which she acts upon immediately. The mentor will be leaving before the end of this term and the trainee has been given an action plan for handling data and managing her team for when she takes over the new class in September. Good support has been given by her school and by LETTA.
PGCE Assignments
The PGCE assignments were supported and marked by colleagues at Sheffield Hallam University. The trainees said they were useful, appropriate and well-marked with good feedback. The trainees liked their individual verbal feedback this year, and appointments were available if needed. They developed the trainees’ understanding, refined their practical teaching skills (particularly the lesson study) and provided evidence in relation to the impact on pupil progress as well as against the  Teachers’ Standards.  
2. Training and Assessment
Centre-Based

Once again I consider LETTA to be an outstanding partnership, driven by Brigitte and supported by strong colleagues across the board including the school-based mentors. 
The trainees I have interviewed have all spoken about the high levels of support from Brigitte and her team. The commitment and care from all those involved with the course remains second to none. Once again, trainees say that communication is very good. One trainee commented on how Brigitte checks in with every trainee at every training session to see how things are, and that she also encourages mutual/peer support. Another said that “From day 1 (LETTA) felt like a family.”
Mentors say that the course works very well and prepares trainees well for their NQT year. They say that the relationships within the partnership are excellent and problems are quickly dealt with. One mentor described it as “A very close-knit programme….it’s all about the individuals.” I also heard how trainees from previous years’ programmes are all still in touch with each other. Another comment was that “LETTA is always trying to improve and move the course forward.” A Lead Mentor (who was previously a mentor and prior to that trained on the GTP programme) will be a tutor on the programme next year and said “I will get to see something amazing every week.”
As ever, all the trainees I interviewed have obtained teaching jobs in partnership schools. 
Centre-based training is well thought-out and planned by the programme manager to provide a full and varied offering. Trainees all praised the very high standard of training. The programme continues to attract good quality and high profile speakers including Bill Rogers, Ann Smalberger, Barry Hymer, Jenny Moseley and Sir John Jones. Other training or opportunities positively referred to included art, planning, an outdoor science session led by Teach Science, SEN training at Phoenix and the Collaboration Week. Trainees particularly enjoy sessions which are practical and give ideas which can be taken straight into the classroom. One trainee said she would appreciate a longer training session on collating Evidence Bundles. Another said she would have liked some training on job searching, application forms and interview skills (though at the point of my visit all the trainees had already obtained their jobs).
The Early Years experience (for trainees not on the Early Years programme) was very highly valued and I liked the LETTA form which guided trainees through their evaluation of the similarities and differences between early years and the other Key Stages in terms of the curriculum, assessment, teaching styles, behaviour management and transition.

The course leaders are constantly looking to improve their programme. This year the induction process for trainees and mentors has improved. Lead mentors have been focusing on Standards 5 and 6 and then training the other mentors. Input into learning theory has been increased this year, and there has been more PE training and a new dance session. Trainees have visited the Museum of Childhood. Next year there will bne an increased focus on maths and early maths as well as a new facilitator for English and phonics.
I continue to be impressed by the LETTA paperwork which is, to my mind useful, meaningful and written in plain English. On the whole it enable trainees to make the best progress they possibly can. The structure is clear and helps the trainee to improve.The guidance on the exemplification of the achievement of the Standards is excellent and once again this was reflected in the quality and professionalism of the files presented for my scrutiny. I also particularly like the evaluation frame which asks “What would I retain/What would I change….Explain.”
All the trainees I interviewed said they feel well-prepared for teaching and that they would strongly recommend the course. They feel their subject knowledge and expertise in their age phase is very good. They are confident in the use of assessment evidence to inform and adapt future planning. The general feeling seems to be that they can’t wait to be NQTs. They spoke of the high expectations and the intensity of the course but also the quality of the support to go alongside this. None of the trainees expressed any real concerns. 
Moderation of judgements is done through regular joint observations with mentors and partnership tutors, as well as a termly joint observation by the mentor and lead mentor. There is also an Action Learning Group where Lead Mentors get together with Jo (Bygrove) to discuss issues within their class or with their trainees. They are then coached to think about the next steps; this group has had the effect of bringing mentors closer together.

3. Training and Assessment

School-Based

I didn’t directly observe mentor feedback/coaching discussions but from comments made by trainees, and my scrutiny of their files, it is clear that the quality of school mentoring remains very high with excellent professional dialogue which makes a massive contribution to the trainees’ progress. It is also clear that judgements on trainees focus on pupil progress in their classes.
Trainees all spoke of not just the quality of their mentors but also the support they received from the whole school including headteachers, curriculum leaders and so on. They also appreciated the support of other trainees within their own school. There really is a sense of true partnership with all the schools understanding their role in terms of school-based training as opposed to simply providing a classroom for the trainee to practise in. One trainee said that the support at her school was amazing from the headteacher down.
One trainee, who applied for the course at an early stage, was appreciative of being able to have a choice of school to train in.
Workload

Trainee workload is becoming a focus for Ofsted so I wanted to make a comment in relation to this. In other programmes with which I am familiar, trainees and mentors alike are facing too heavy a burden on their time, with duplication of evidence-gathering both on paper and online. I am therefore pleased to say I regard the workload on the LETTA programme to be perfectly acceptable. I specifically asked people for their thoughts on this and there were no complaints at all. One trainee said “There is an awareness that people have lives.”

The Evidence Bundles I saw are an excellent way to show achievement of the Teacher Standards and don’t involve the trainees having to provide anything extra to the work they have already been carrying out.

4. Conclusion
Once again there is a certain element of repetition from last year’s report to this but that is somewhat inevitable due to the consistently excellent provision LETTA provides. It works perfectly in providing an excellent cohort of confident, high-quality new teachers to local schools. The Partnership is always striving to improve and takes feedback on board. In any discussions I have had with Brigitte she is always considering how to improve, how to move forward. 
I wish to express my thanks to the Programme Manager, Brigitte Boylan, for the support and hospitality she has extended to me. She has kept me fully informed of any developments prior to my visits. I remain impressed by her energy, enthusiasm and dedication. I would also like to thank the staff and trainees at all the schools I have visited for their time and support before and during my visits.
This has been an overwhelmingly positive and exciting experience with high quality trainees (who have all been offered jobs) and mentors. I have just three points for consideration but none are based on specific evidence (a couple are just things to keep in mind that are currently at the forefront of Ofsted’s thinking).
a) Workload is not currently an issue on this programme but clearly needs to be borne in mind as new initiatives are introduced into the programme.

b) Trainees generally speak highly of the training in foundation subjects but schools must ensure they have the opportunity to teach those subjects in their schools. Subjects such as PE and music are often taught by external, bought-in specialists and on some programmes the trainees are getting little chance to teach them.
c) It might be useful if the mentors could carry out an observation of the lessons I see and then allow time in my visits for me to observe the quality of their verbal feedback to the trainees.

Steve Dunning

July 2019
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